Teachers and teacher educators play increasingly important roles in creating successful futures for both individuals and society in light of globalization, increasing diversity, and growing interdependency. Within the dialectic of global and local, opportunities now for transformational learning, fostering social justice and global citizenship are unprecedented. However, global citizenship education (GCE) that explores different conceptual, theoretical, and methodological considerations of decolonizing citizenship education in practice remains a challenge for teachers.
pervasive juku phenomena. Students are painfully aware of how they rank relative to their peers as the tests determine who enters the best high schools, leading to the best universities and ultimately the best jobs. Upon graduation from junior high (grade 9), students take various entrance exams to determine which high school they will attend. High school entrance exams then sort each age cohort into what amounts to an eight-to-ten tier high school ranking system (Rohlen, 1983, p. 308) . Future occupational and status levels (elite, managerial, blue-collar, and so forth) are closely equated to this ranking. Further, at the point of high school entrance the entire age cohort is divided into three largely immutable classificatory distinctions: those leaving school, those entering vocational ranks, and those going on to academic high schools.
Unfortunately, little has changed in the past 30 years since Rohlen's (1983) seminal study of Japan's high schools. Furthermore, in light of significant increases in the income gap since the 1970s, only wealthy parents can afford to send their children to the best juku from an early age, thus giving their children an unprecedented edge. The super elites literally buy a spot for their children into the best universities, bypassing university entrance exams. The Japanese education system is in effect helping to reproduce socioeconomic inequities. But is Japan not supposedly a meritocratic country built on social mobility and principles of equality? Unfortunately, highstakes testing perpetuates the class discrepancies and systemic inequalities within Japanese society (Dateline Productions, 1985; Goodman & Phillips, 2003; Gordon, Fujita, Kariya, & LeTendre, 2009 ).
Throughout the world, there is a perceived crisis of -falling behind‖ as international achievement tests become standardized measures of success (Akiba & LeTendre, 2009; Baker & LeTendre, 2005) . Teachers are increasingly under pressure to cover -core" content at the expense of arts, humanities, global citizenship education and social justice issues (Howe, 2013; Mundy & Farrell, 2008) . Teaching to the test is becoming more common at all grade levels. But teachers should look beyond the official curriculum to gain a broader international perspective and to achieve a deeper cross-cultural understanding of our niche within the global village (Abdi & Shultz, 2008; Apple, 2011; Banks, 2001; Bates, 2006; Chan, 2008; Evans, Davies, Dean, & Waghid, 2008; Evans & Reynolds, 2004; Howe, 2003; Mundy & Manion, 2008; Nakamura, 2004; Noddings, 2005; Pike, 2008; Schwille, Dembele, & Schubert, 2007; Stromquist, 2009 ).
In my view, the marathon is analogous to the race to enter the best universities, the ranking of institutions and applicants, and the posting of entrance exam results. These are all things we could do without. If all the money spent on private tutoring, juku, and other special lessons were funneled into public schooling, a great deal of meaningful learning could be fostered. It's time to focus on GCE and social justice issues rather than marathons and high-stakes tests. Who is up to the challenge of educational reform? I believe there is a small but growing cohort of progressiveminded transcultural teachers in Japan (Howe & Xu, 2013) . For three such examples, please read Marina, Ken and Ishimori-sensei's stories following a brief description of my own classes.
Teacher Education in Japan Nurturing Collegial Relationships
The significant bonds or kizuna formed between teachers and students and amongst peers in Japan are noteworthy (Howe, 2013 , Sakamoto, 2011 Both are now married and have several years of teaching under their belts. They are no longer struggling novice teachers but are well on their way to becoming confident, experienced professionals. Nevertheless, as younger teachers they still face challenges.
Marina's Transcultural Journey
Marina first studied math in university. She graduated in 2004. Then she taught high school math in Chiba before joining the Japan International Cooperation Agency (JICA) in order to volunteer as an overseas teacher in Africa. In a bold move, she quit her job as a high school math teacher to teach in Uganda as a volunteer with JICA. Marina spent nearly 2 ½ years in Uganda. Upon returning to Japan, Marina wondered how she could build on her teaching background and extensive cross-cultural experience. She wanted to find a way to incorporate her experiences with her teaching. This prompted her to go back to university to become an English teacher. After spending time abroad, Marina decided to go back to school, specifically to become an English teacher. One of the main reasons, Marina returned to school to study English was to enable her to integrate her life-changing experiences in her teaching. While living in Uganda, Marina gained a sense of all the things Japanese people take for granted-things such as clean drinking water, adequate supplies of basic necessities like food and shelter. Moreover, Marina came to better understand Japanese culture and her own self. Finally, she came to critically question gender differences prevalent in both African societies and Japanese society.
Marina also came to appreciate the importance of early childhood education, literacy and education for all. She felt teaching English was the best way she could integrate her crosscultural experiences with teaching for global citizenship in a curriculum that is strictly adhered to.
Marina was one of the most interesting students in my composition class and oral communication classes of 2008. In these classes she had the opportunity to reflect on her various transcultural experiences and to share them with her classmates. In the oral communication class she gave a moving presentation of her experience living abroad and teaching children in Uganda.
In the writing class she wrote in a journal, and she wrote a paper entitled, -The challenges of students: The case of Uganda‖. In her essay she writes:
Uganda is known as one of the developing countries in Africa. Life expectancy is After one of Ken's peers made a presentation on street children in the Philippines, the students were asked, -Has your impression of street kids changed as a result of my presentation?‖ Ken's response was something like -Thank you for your presentation. Yes, my attitude and opinion has radically changed. I used to think street kids were someone else's problem, but now I see that we as a society need to care for our children. We need to help others who are in need.
These children are on the streets for various reasons and not because they are delinquents or misfits.‖ The general consensus among this group of students was they agreed with Ken's reflection.
How the presentation changed my way of thinking
Before listening to the presentation about street children, I -knew‖ there are street children in the world. I -knew‖ their hardships, I -knew‖ we need to help them.
However, after the presentation, I found myself confused because I thought I didn't know anything about street children.
My first encounter with the word ‗street children' was a charity drive somewhere in Japan. They were telling that street children are living hard lives, and that we should help them. I raised a small amount of money, and I felt I did the right thing. In 2010, the Global Citizenship (GC) elective course was offered to students in Ishimori's English course of study. In this class, students learned about various global issues such as poverty, human rights, peace and conflict, and sustainable development. The course was designed to foster students' 21 st century skills (critical thinking, creativity, and multiliteracies) through student-centered activities including group discussions, participatory workshops, roleplaying, and presentations. After one year, students' global awareness grew drastically, and they were enlightened as global citizens (Ishimori, 2012) .
Ishimori ( In every lesson I could realize that my view had been broadened and that I had improved myself.
Not knowing is a fear. I learned in this class that this is the most important subject for us, the young generation who will make the future. If I had not taken this class, I think I
would not have known this in my life.
In addition to a lot of knowledge and skills that I could acquire in the class, my biggest achievement, I think, is a mental change in myself. My view of the world and life has broadened. Now I understand there is a meaning in every event happening in the world, and I'd like to create ideas to solve the issues. I gained such a positive attitude and wide view and a will to action.
Since there were many opportunities to express my opinions, now I am able to state my opinions and take in others opinions as well. I gained confidence in myself.
I deepened my thinking and how I will live, through knowing the reality and the problems the world are facing. There are a number of people who don't notice that humans harm humans and destroy the earth. I was one of them. Now I do know it is very important to know, learn and think about the issues and take action, and that's what we should do.
[translated from Japanese by Ishimori]
The learning attained by students is not just about knowledge acquisition but also included various skills, attitudes and values. What's more, in a focus group discussion with seven students, four months after the GC class ended, the core elements of learning remained deeply ingrained in the students. For example, the students mentioned things like, -Now I don't deny Furthermore, research lessons are usually a significant part of the more extended lesson study process, which is widely practiced by groups of teachers in Japanese schools. Lesson study provides an effective means to improve instruction based on careful planning, observation, reflection and collaboration amongst teachers (Lewis, 2002) .
Thus, GCE can potentially spread through active and systemic professional development activities of progressive teachers throughout Japan. It is hoped that the next generation of teachers will pioneer further innovations in GCE. The teachers highlighted here show great promise in breaking free from the status quo of curriculum, teaching and learning in Japan.
Through sharing these teacher stories from East Asian perspectives, it is a modest step to decolonizing global citizenship education. 
